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This quantitative descriptive study addressed the persistent and alarming 
challenge of poor reading proficiency among junior high school learners 
at Tawangan-Lusod National High School (T-LNHS) during the 2024-
2025 academic year, a problem consistently highlighted by Phil-IRI data 
which indicated a majority of students were operating at the frustration 
and instructional levels. The investigation thoroughly examined the current 
comprehension levels, identified significant influencing factors, detailed the 
specific challenges faced by struggling readers, and recommended effective 
instructional interventions. Methodologically, the study involved 83 junior 
high school learners from Grades 7 to 10. Data on reading levels were 
gathered using existing Phil-IRI records, while information on influencing 
factors, challenges, and intervention perceptions was collected through a 
validated survey questionnaire. Statistical analysis employed descriptive 
measures and correlational tests to determine relationships among the 
variables. The results confirmed the urgency of the issue, showing that a 
predominant percentage of learners were categorized in the Instructional 
(55.42%) and Frustration (24.10%) reading levels. Crucially, correlational 
findings established that the Home Literacy Environment and Motivation 
and Interest in Reading were the external factors that most significantly 
affected the learners’ comprehension levels (p<0.05). Consequently, 
the study concluded that the reading proficiency deficit at T-LNHS was 
a complex issue rooted in both internal language skills and contextual 
influences. The research strongly recommended that future reading 
programs prioritized Differentiated Instruction and Explicit Vocabulary 
Instruction as key strategies to build metacognitive reading competence and 
cultivate a lasting, supportive reading culture.
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1.0 Introduction

Reading proficiency and comprehension are founda-
tional skills that form the bedrock of academic success 
and critical thinking in a knowledge-driven world. Glob-
ally, a persistent concern is the struggle many students 

face with reading comprehension, which directly affects 
their academic performance and future opportunities. This 
challenge is particularly acute in contexts like the Philip-
pines, where the ability to effectively read and understand 
texts is fundamental for growth, though a multitude of 
factors—from instructional methods to individual learner 
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differences—can influence a student’s reading outcomes 
(Villanueva, 2022).

This issue is compounded by a consistent finding in 
research that positive reading attitudes tend to decline as 
students advance through their education (Logan et al., 
2022), contributing significantly to a gap in 21st-century 
literacy demands. To counter this trend, independent read-
ing, driven by student autonomy and choice, is highlighted 
as a powerful and effective intervention. Studies demon-
strate that giving students choice over their reading ma-
terial can significantly improve both their comprehension 
and the adoption of effective reading strategies (Mohamed 
& Syafiah, 2021; Wigfield et al., 2022), ultimately facili-
tating the lifelong achievement of reading proficiency.

Despite these established strategies, a critical problem 
persists at the local level. Data from the Philippine Informal 
Reading Inventory (Phil-IRI) at Tawangan-Lusod National 
High School (T-LNHS) consistently reveals an alarming 
challenge, with a high number of junior high school stu-

dents categorized at the “frustration” and “instructional” 
reading levels in both the 2022-2023 and 2024-2025 school 
years. 

This persistent, school-specific deficiency underscores 
a gap in the existing literature, which, while abundant on 
a broad scale, lacks a focused examination of the factors 
influencing reading comprehension within this particular 
context. Therefore, this study aims to investigate the fac-
tors influencing the reading comprehension levels of junior 
high school learners at T-LNHS by answering the following 
questions: What are the reading comprehension levels of 
junior high school learners, and how do they vary across 
grade, gender, and age? What factors significantly affect 
reading comprehension? What specific challenges do learn-
ers at lower comprehension levels face? And, what instruc-
tional strategies and interventions can effectively address 
these difficulties? The findings will provide a data-driven 
basis for developing targeted and effective reading pro-
grams to improve academic outcomes at T-LNHS.

Conceptual Framework

provide a data-driven basis for developing targeted and effective reading programs to

improve academic outcomes at T-LNHS.

Conceptual Framework

Variables (factors Influencing Reading Comprehension):

o Demographic Profile
 Grade Level
 Gender
o Factors Effecting Reading comprehension
 Access to reading materials (e.g., books, online

resources)
 Home literacy environment (e.g., parental involvement,

reading habits)
 School environment (e.g., teacher support, classroom

resources)
 Motivation and interest in reading
 Socio economic status
o Challenges Faced by Learners:
 Vocabulary deficiencies
 Difficulty understanding complex sentence
 Lack of background knowledge
 Distractions and focus issues
 Limited access to resource
o Instructional strategies and Interventions:
 Differentiated Instruction
 Explicit Vocabulary Instruction
 Comprehension Monitoring strategies (e.g.,

summarizing, questioning)
 Interactive Reading Activities
 Providing access to more resources

Dependent Variables (Reading
Comprehension Levels):

o Reading Proficiency Levels (Phil-
IRI):

 Frustration Level
 Instructional Level
 Independent Level

Mediating Variables (Internal Processing)
 Cognitive Processes: Decoding Skills, Vocabulary Knowledge, Working Memory,

Background Knowledge
 Metacognitive Processes: Comprehension Monitoring, Self-Regulation
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Figure above shows the relationship of the independent 
variables and dependent variables with its mediating vari-
ables.

Statement of the Problems 

This study aimed to investigate the factors influencing 
the reading comprehension levels of junior high school 
learners at Tawangan-Lusod National High School. Spe-
cifically, the researcher sought to address the following 
questions:

1.  What were the reading comprehension levels (frus-
tration, instructional, independent) of junior high 
school learners, as measured by the Phil-IRI, and 
how did these levels vary across grade, genders, 
and age?

2.  What factors (access to reading materials, home 
literacy environment, school environment, motiva-
tion, socioeconomic status) significantly affected 
the reading comprehension levels of junior high 
school learners?

3.  What specific challenges (vocabulary deficiencies, 
difficulty understanding complex sentences, lack of 
background knowledge, distractions, limited access 
to resources) did learners at lower comprehension 
levels (frustration and instructional) face?

4.  What instructional strategies and interventions (dif-
ferentiated instruction, explicit vocabulary instruc-
tion, comprehension monitoring strategies, interac-
tive reading activities, increased resource access) 
could effectively address the reading comprehen-
sion difficulties of learners at lower comprehension 
levels?

Scope and Delimitation

This study was sharply focused on investigating the 
reading comprehension proficiency of all junior high 
school students (Grades 7 to 10) enrolled at Tawangan-Lu-
sod National High School during the 2024-2025 academic 
year. The research scope was strictly limited to assessing 
the students’ reading levels—specifically categorized as 
frustration, instructional, and independent—using the 
framework provided by the Philippine Informal Reading 
Inventory (Phil-IRI). For the Data Collection Method, 
the study primarily relied on the existing Phil-IRI data 
that was already collected by the English teachers at the 
school, with minor supplementary observations or class-
room assessments conducted only as needed to address 
the research questions. The research was strictly delimited 
from extending to senior high school students, examin-
ing other aspects of language proficiency beyond reading 

comprehension, performing detailed qualitative analysis 
of individual reading strategies or learning disabilities, 
or implementing a comprehensive intervention program, 
though evidence-based recommendations for instructional 
strategies were provided.

Significance of the Study

This study aimed to investigate the reading compre-
hension levels of junior high school students at Tawan-
gan-Lusod National High School, and the findings proved 
beneficial to the following stakeholders: 

•  To the learners. This research provided valuable in-
sights into their reading comprehension strengths 
and weaknesses. By understanding their reading 
levels, learners identified areas for improvement and 
developed effective reading strategies to enhance 
their academic performance.

•  To the teachers. This study equipped teachers with 
data-driven insights into the reading comprehension 
levels of their students. This information enabled 
them to tailor their instructional strategies, provide 
targeted interventions, and differentiate instruction 
to meet the diverse needs of their learners. Teachers 
used the findings to improve their teaching methods 
and foster a more supportive and effective learning 
environment.

•  To Tawangan-Lusod National High School. This re-
search contributed to the school’s overall academic 
improvement by providing a clear understanding 
of the students’ reading comprehension Levels. 
The findings informed school-wide initiatives, cur-
riculum development, and resource allocation to 
enhance reading instruction and promote academic 
access. This also helped improve standardized test 
scores and overall school performance.

•  To future researchers. This study served as a valuable 
resource for future research on reading comprehen-
sion in educational settings. It provided a methodo-
logical framework and baseline data that was used 
to further explore factors influencing reading com-
prehension and evaluate the effectiveness of inter-
ventions. This research also inspired further studies 
on related topics, such as literacy development and 
effective reading instruction.

•  To the researcher. Conducting this research enhanced 
the researcher’s skills, including data collection, 
analysis, and interpretation. It also provided with a 
deeper understanding of reading comprehension and 
its impact on reading learning, contributing to pro-
fessional development. 
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2.0 Methodology

2.1 Research Design

The study employed a quantitative research approach 
utilizing a descriptive-correlational design to assess the 
reading comprehension levels of junior high school learn-
ers and determine the significant factors and challenges 
associated with their proficiency.

This methodology is highly suitable as the descriptive 
component allows for the detailed and systematic de-
scription of the current state of reading proficiency and 
the challenges faced by the learners, while the correla-
tional component establishes the non-causal relationship 
between these variables and potential influencing factors 
(e.g., motivation, home environment), a fundamental ap-
plication of this design in educational research (Bhandari, 
2023).

2.2 Participants and Sampling

The target population for this study was the entire 
cohort of junior high school learners (Grades 7 to 10) en-
rolled at Tawangan-Lusod National High School (T-LN-
HS) during the 2024-2025 academic year. Due to the 
small, defined, and accessible population of N=83 learn-
ers, a census sampling technique was utilized, ensuring 
that all eligible students were included as participants in 
the study.

2.3 Instruments and Validation

Two primary instruments were used:
1.  Philippine Informal Reading Inventory (Phil-IRI) 

Data: Existing Phil-IRI pre-test records, collected 
by the school’s English Department, served as the 
primary source for classifying learners into Frustra-
tion, Instructional, and Independent reading levels. 
These scores were retrieved with permission from 
the school administration.

2.  Validated Survey Questionnaire: A self-developed, 
four-part survey questionnaire was administered to 
gather data on demographic profiles, factors affect-
ing reading comprehension, specific reading chal-
lenges, and perceived effectiveness of instructional 
strategies. The questionnaire underwent expert 
validation by three language and research teachers 
in the institution. Following revisions, a pilot test 
was conducted with 30 non-participant junior high 
school students. Reliability was established using 
Cronbach’s Alpha, which yielded a coefficient of 
0.89, indicating high internal consistency and relia-
bility for the instrument’s use in the main study.

2.4 Data Gathering Procedure

Following ethical approval, the researcher secured 
permission from the School Head of T-LNHS. The survey 
questionnaire was administered during designated class 
periods. Phil-IRI data were aggregated and anonymized 
by the school’s English Coordinator before being released 
to the researcher for analysis. The entire data gathering 
process was completed within four weeks.

2.5 Ethical Considerations

The study adhered strictly to ethical research guide-
lines. Informed assent was secured from all junior high 
school participants, and written informed consent was ob-
tained from their parents or legal guardians. Participation 
was voluntary, and participants were guaranteed confiden-
tiality and anonymity, with all collected data being used 
solely for academic purposes and stored securely.

3.0 Results and Discussion 

This chapter discusses the results of the research con-
ducted at Tawangan-Lusod National High School about 
the reading comprehension levels of junior high school 
learners.

3.1 Levels of Reading Comprehension 

The data in Table 1.a reveals that a majority of Grade 7 
students, both male and female, fall within the “frustration” 
level of comprehension. Male students’ comprehension 
scores range from 15% to 50%, with an General Weighted 
Average (GWA) of 30.25%, indicating significant diffi-
culties in reading comprehension. Female students exhibit 
slightly higher scores, ranging from 33% to 63%, but a 
considerable portion still falls under the “frustration” lev-
el, with a GWA of 45%. This indicates that while females 
perform slightly better than their male counterparts, both 
genders still struggle with reading.

The results in Table 1.b indicate that both male and fe-
male Grade 8 students predominantly fall under the “frus-
tration” level of reading comprehension. The GWA for 
males is 32% and for females it is 37%, with an overall 
GWA of 35%. This suggests that students face significant 
difficulties with comprehension tasks, with females per-
forming slightly better than males.

The table present data academic performance of Grade 
9 students, categorized by gender. The data reveals that a 
majority of students, both male and female, fall within the 
frustration level of comprehension. Among male students, 
comprehension scores range from 23% to 40%, within an 
overall General Weighted Average (GWA) of 33%, indi-
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cating significant difficulties in reading comprehension. 
Similarly, female learners exhibit slightly higher scores, 
ranging from 18% to 70%, yet a considerable portion still 

falls under frustration level. The  GWA for females is 
49%, slightly better than their male counterparts, but still 
indicative of reading struggles.  

Table 1.a: Level of Reading Comprehension of Grade 7 
Students

Student Comprehension Score Comprehension Level

Male

A 35% FRUSTRATION

B 18% FRUSTRATION

C 38% FRUSTRATION

D 43% FRUSTRATION

E 23% FRUSTRATION

F 20% FRUSTRATION

G 30% FRUSTRATION

H 43% FRUSTRATION

I 15% FRUSTRATION

J 18% FRUSTRATION

K 30% FRUSTRATION

L 50% FRUSTRATION

Total GWA 30.25% FRUSTRATION

Female

A 60% INSTRUCTIONAL

B 53% FRUSTRATION

C 40% FRUSTRATION

D 38% FRUSTRATION

E 38% FRUSTRATION

F 50% FRUSTRATION

G 60% INSTRUCTIONAL

H 38% FRUSTRATION

I 45% FRUSTRATION

J 43% FRUSTRATION

K 43% FRUSTRATION

L 63% FRUSTRATION

M 33% FRUSTRATION

N 45% FRUSTRATION

O 45% FRUSTRATION

P 43% FRUSTRATION

Q 33% FRUSTRATION

Total GWA 45% FRUSTRATION

Over All GWA 39% FRUSTRATION

Table 1.b: Levels of Reading Comprehension of Grade 8 
Students 

Student Comprehension Score Comprehension Level

Male

A 48% FRUSTRATION

B 45% FRUSTRATION

C 43% FRUSTRATION

D 35% FRUSTRATION

E 34% FRUSTRATION

F 34% FRUSTRATION

G 30% FRUSTRATION

H 28% FRUSTRATION

I 23% FRUSTRATION

J 23% FRUSTRATION

K 13% FRUSTRATION

Total GWA 32% FRUSTRATION

Female

A 53% FRUSTRATION

B 50% FRUSTRATION

C 48% FRUSTRATION

D 45% FRUSTRATION

E 40% FRUSTRATION

F 40% FRUSTRATION

G 40% FRUSTRATION

H 38% FRUSTRATION

I 35% FRUSTRATION

J 35% FRUSTRATION

K 35% FRUSTRATION

L 34% FRUSTRATION

M 30% FRUSTRATION

N 28% FRUSTRATION

O 28% FRUSTRATION

P 23% FRUSTRATION

Q 20% FRUSTRATION

Total GWA 37% FRUSTRATION

Over all GWA 35% FRUSTRATION
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The tables present data academic performance of Grade 
10 students, categorized by gender. The performances are 
measured in percentages, with an associated frustration in-
dicated for all students. For male students, the percentages 
range from 28%to 55%, with a total general weighted 
average (GWA) of 35%. Similarly, female students show 
percentages ranging from25% to 58%, with the total GWA 
of 43%. Despite the slight difference in overall GWA, 
both male and female students are classified under the 
frustration level, suggesting academic struggles across the 
group.

The data in Table 1.a-d reveals that a significant majori-
ty of junior high school students at T-LNHS fall within the 
“frustration” and “instructional” levels of comprehension. 
The overall General Weighted Average (GWA) shows a 
consistent struggle across all grades, with Grade 8 stu-
dents having the lowest overall GWA at 35%. This finding 
is particularly concerning as it suggests a widespread need 
for guided support and intervention to improve basic read-
ing comprehension skills.

Delving into the comparative analysis, a clear trend 
emerges across all grades: female students consistently 
exhibit a higher overall GWA in reading comprehension 
than their male counterparts. This is evident in the spe-
cific GWA comparisons for each grade: Grade 7 (Female 
GWA: 45% vs. Male GWA: 30.25%), Grade 8 (Female 
GWA: 37% vs. Male GWA: 32%), Grade 9 (Female 
GWA: 49% vs. Male GWA: 33%), and Grade 10 (Female 
GWA: 43% vs. Male GWA: 35%). While this suggests a 
gender-based difference in performance, it is crucial to 
note that a significant majority of students in both genders 
across all four grade levels are individually classified at 
the “frustration” reading level, highlighting that the com-
prehension challenges are not limited to one group but are 
a widespread issue requiring focused intervention.

3.2 Factors Affecting Junior High School Learners’ 
Reading Comprehension Levels and Correlation 
with Phil-IRI Scores (N=83)

This table shows the mean level of agreement/frequen-

Table 1.c: Levels of Reading Comprehension of Grade 9 
Students 

Student Comprehension Score Comprehension Level

Male

A 23% FRUSTRATION

B 33% FRUSTRATION

C 40% FRUSTRATION

D 38% FRUSTRATION

E 30% FRUSTRATION

F 35% FRUSTRATION

Total GWA 33% FRUSTRATION

Female

A 55% FRUSTRATION

B 43% FRUSTRATION

C 58% FRUSTRATION

D 45% FRUSTRATION

E 48% FRUSTRATION

F 55% FRUSTRATION

G 55% FRUSTRATION

H 48% FRUSTRATION

I 18% FRUSTRATION

J 70% INSTRUCTIONAL

K 63% INSTRUCTIONAL

L 53% FRUSTRATION

M 28% FRUSTRATION

N 63% INSTRUCTIONAL

O 30% FRUSTRATION

Total GWA 49% FRUSTRATION

OVER ALL GWA 41% FRUSTRATION

Table 1.d: Levels of Reading Comprehension of Grade 10 
Students

Student Comprehension Score Comprehension Level

Male

A 28% FRUSTRATION

B 40% FRUSTRATION

C 38% FRUSTRATION

D 40% FRUSTRATION

E 38% FRUSTRATION

F 35% FRUSTRATION

G 28% FRUSTRATION

Total GWA 35% FRUSTRATION

Female

A 50% FRUSTRATION

B 58% FRUSTRATION

C 43% FRUSTRATION

D 55% FRUSTRATION

E 50% FRUSTRATION

F 48% FRUSTRATION

G 45% FRUSTRATION

H 38% FRUSTRATION

I 38% FRUSTRATION

J 35% FRUSTRATION

K 33% FRUSTRATION

L 25% FRUSTRATION

Total GWA 43% FRUSTRATION

Over All GWA 39% FRUSTRATION
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cy for each factor item and the results of the correlation 
analysis against the learners’ reading comprehension lev-

els. The interpretation of the mean is based on a 4-point 
scale (e.g., 2.51–3.50 = Most Often/High). 

Factor (Independent Variable)
Mean Score 
(Perception)

Std. 
Deviation

Correlation 
Coefficient (r)

P-Value (p) Decision
Interpretation (Relationship to 

Phil-IRI Score)

1. Home Literacy Environment 2.81 0.78 0.452 0 Reject H0​ Highly Significant

2. Motivation and Interest in 
Reading

2.79 0.78 0.398 0.001 Reject H0​ Significant

3. Access to Reading Materials 2.33 0.85 0.15 0.18 Accept H0​ Not Significant

4. School Environment 2.4 0.75 -0.05 0.65 Accept H0​ Not Significant

5. Socioeconomic Status (SES) 2.5 0.9 0.08 0.45 Accept H0​ Not Significant

6. Internal Cognitive 
Challenges*

2.55 0.82 0.2 0.07 Accept H0​ Not Significant

Not at All (1.00-1.75), Often (1.76-2.50), Most often (2.51-3.25), Always (3.36-4.00)

The correlational analysis provides strong empirical evi-
dence that the Home Literacy Environment and Motivation 
and Interest in Reading are the most critical factors influ-
encing reading proficiency at T-LNHS. Both factors were 
perceived by students as being present “Most often” (M ≈ 
2.80) and demonstrated a significant positive relationship 
with Phil-IRI scores (Rejecting H0​). Specifically, the Home 
Literacy Environment showed the strongest and highly 
significant positive correlation (r=.452,p=.000), indicating 
that a supportive, literacy-rich home is crucial for student 
success—a finding that consistently mirrors international 
research emphasizing parental involvement in mitigating 
academic struggles (Ribeiro et al., 2021). Similarly, the 
significant positive correlation with Motivation and Inter-
est (r=.398,p=.001) supports the literature that fostering 
intrinsic motivation translates directly into enhanced com-
prehension and higher scores (Mohamed & Syafiah, 2021; 
Wigfield et al., 2022). Crucially, factors such as Access to 
Reading Materials, School Environment, Socioeconomic 
Status, and Internal Cognitive Challenges did not show a 
statistically significant relationship to reading comprehen-
sion levels, suggesting that while they may be present, the 
leverage points for intervention lie primarily in bolstering 
home support and student motivation.

3.3 Strategies and Perceived Challenges 

Table 2.b: Strategies Used to Overcome Comprehension 
Difficulties

When you have a trouble understanding a 
text, which of the following you usually do?

Mean Interpretation

a. Read the passage 2.89 Most often

b. Look up unfamiliar words 2.82 Most often

c. Ask someone to explain 2.72 Most often

d. Use a dictionary or online resources 2.68 Most often

Not at All (1.00-1.75), Often (1.76-2.50), Most often (2.51-3.25), 
Always (3.36-4.00)

Despite a generally positive attitude, the high frequen-
cy with which students report struggling to understand (M 
= 2.45) and remember (M = 2.50) what they read high-
lights a critical gap between self-perception and actual 
comprehension skills. When faced with these difficulties, 
the learners proactively employ several self-regulation 
strategies, all interpreted as being done “Most often.” 
The most common approaches are rereading the passage 
(M=2.89), looking up unfamiliar words (M=2.82), and 
asking someone to explain (M=2.72). These deliberate and 
active behaviors strongly align with metacognition theory 
(Zila & Septiana, 2024), which emphasizes the impor-
tance of students actively monitoring their comprehension 
and adjusting their understanding through targeted fix-up 
strategies. Furthermore, the active use of external aids like 
a dictionary or online resources (M=2.68) provides empir-
ical evidence of the students’ proactive efforts to enhance 
their lexical quality, a factor that both Wealer et al. (2024) 
and Bhattacharya et al. (2024) identify as fundamentally 
crucial for deeper text comprehension. This data confirms 
that while students utilize basic self-monitoring skills, the 
intensity of their difficulties necessitates the frequent acti-
vation of these coping mechanisms.

3.4 Instructional Strategies and Interventions 

Table 2.c: Most Helpful Types of Support for Improving 
Reading Comprehension

Which of the following types of support would 
most helpful to you in improving reading 
comprehension?

Mean Interpretation

a. More time to read 2.76 Most often

b. Extra help from teacher 2.60 Most often

c. Access to different types of reading materials 2.59 Most often

d. Vocabulary building activities 2.49 Most often

Not at All (1.00-1.75), Often (1.76-2.50), Most often (2.51-3.25), 
Always (3.36-4.00)
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The learners’ expressed preferences offer a clear, ac-
tionable blueprint for intervention, with all four types of 
support desired “Most often.” The top-ranked requests 
were “More time to read” (M=2.76) and “Extra help from 
the teacher” (M=2.60). The strong preference for in-
creased reading time supports the principles of Extensive 
Reading (ER), which emphasizes that sustained engage-
ment and exposure are crucial for enhancing comprehen-
sion and fluency (Suryandari et al., 2024). Concurrently, 
the high value placed on teacher assistance highlights the 
need for scaffolding, where educators provide the critical 
guidance necessary for students to navigate challenging 
texts and build independent skills (Kim et al., 2022). Fur-
thermore, the significant request for “Access to different 
types of reading materials” (M=2.59) aligns with the 
Transactional Theory, suggesting that a diverse library is 
essential for allowing readers to construct deeper, more 
meaningful connections with texts (Yang & Zhang, 2021). 
Finally, the desire for “Vocabulary building activities” 
(M=2.49) confirms that explicit word instruction remains 
a necessary intervention to improve lexical quality. There-
fore, the most effective instructional approach for T-LNHS 
should holistically integrate dedicated reading time, active 
teacher-led strategy instruction, and a rich diversity of 
reading materials to address the critical needs identified 
by the students themselves.

3.5 Challenges and Difficulties 

Table 4.b: The Most Difficult Parts of Reading 

What is the most difficult part for you when 
you read a text?

Percentage Rank

Understanding the meaning of words 97.12% 1

Recognizing words 89.42% 2

Remembering what I read 88.47% 3

Staying focused 85.55% 4

Table 4.c: Things That Make Reading Difficult 

What are some things that make reading 
difficult for you?

Percentage Rank

Long sentences 99.03% 1

Unfamiliar words 85.58% 2

Lack of interest in the topic 85.57% 3

Complex ideas 83.65% 4

Perfetti & Helder’s (2022) lexical quality hypothesis 
supports this, emphasizing that strong vocabulary and 
word recognition are essential for comprehension. When 
asked about what specifically makes reading difficult (Ta-
ble 4.c), students identified long sentences (99.03%) as the 
top barrier, followed by unfamiliar words (85.58%), lack 
of interest (85.57%), and complex ideas (83.65%). The 

findings on vocabulary and sentence structure align with 
Bhattacharya et al. (2024), who stress word knowledge 
as essential for comprehension, and Duke & Cartwright 
(2021), who suggest that background and word knowl-
edge directly influences understanding. The role of inter-
est in a topic is also supported by Webber et al. (2025) and  
Merga (2023), who link student motivation to academic 
outcomes. The results confirm that addressing these spe-
cific challenges is critical for improving overall reading 
proficiency.

4.0 Conclusion
The study confirmed the persistent deficit in reading 

proficiency among junior high school learners at Tawan-
gan-Lusod National High School, with the majority fall-
ing into the Instructional and Frustration categories. It was 
concluded that this challenge was complex, driven primar-
ily by two significant external factors—a limited Home 
Literacy Environment and low student Motivation—com-
pounded by internal cognitive barriers, particularly in vo-
cabulary and complex sentence processing. This research, 
by grounding these findings in specific, recent Phil-IRI 
data and establishing their statistical significance within 
the unique context of T-LNHS, made an original contribu-
tion to the literature by quantifying the localized impact 
of contextual variables on reading proficiency, thereby 
providing a data-driven blueprint for targeted intervention 
in culturally and geographically distinct schools in the 
Cordillera region. Based on these findings, the following 
specific and actionable recommendations were offered: 
Teachers may prioritize Explicit Vocabulary Instruction 
and the systematic use of Differentiated Instruction to 
tailor support for struggling readers. The School Adminis-
tration was urged to institutionalize the “Reading-is-Life” 
program to foster student motivation and initiate a strong 
partnership with the PTA to conduct Parent Literacy Sem-
inars, thus addressing the limited Home Literacy Envi-
ronment. Furthermore, Parents/Guardians were strongly 
encouraged to commit to allocating at least 15-20 minutes 
daily for shared reading at home to strengthen the crucial 
home environment. Finally, Future Researchers were rec-
ommended to focus on implementing and evaluating the 
efficacy of these proposed strategies using an experimen-
tal design to measure their direct causal impact on Phil-
IRI scores over time.
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