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Abstract

This study established an English listening corpus for the 2020-2024 Shaanxi Province High School Entrance Examination and
used AntConc software to analyze the frequency and form characteristics of lexical chunks in the listening section of the exam from
a lexical chunk perspective. It also examined the linguistic features and teaching significance of high-frequency lexical chunks,
and language authenticity. The results showed that the usage of high-frequency lexical chunks in the listening section of the exam
adheres to grammatical rules and generally aligns with the content and requirements of the High School Entrance Examination and
the Compulsory Education’s English Curriculum Standards (2022 Edition). However, there are certain differences from the habitual
spoken expressions of native speakers. Therefore, listening test passages should be closer to real data, and teachers’ instruction should
incorporate authentic practice.
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