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Abstract

The Task-Based Language Teaching (TBLT) model, characterized by its learner-centered approach, meaning-focused methodology,
and emphasis on authentic language use in real contexts, offers a fresh perspective for teaching English for Academic Purposes (EAP).
This pedagogical framework advocates designing authentic communication tasks that simulate target language usage scenarios,
enabling learners to naturally acquire language skills, develop cognitive strategies, and enhance comprehensive communicative
competence through task completion. Its theoretical foundation aligns closely with the academic rigor, contextual authenticity, and
communicative relevance emphasized in EAP instruction. This study examines Shandong University of Technology (SUT)’s EAP
teaching practices through a semester-long experimental program, systematically investigating the theoretical applicability, practical
implementation pathways, and effectiveness of TBLT in EAP education. The research aims to provide actionable insights and
pedagogical reflections for advancing EAP teaching reforms in higher education institutions.
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